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6. building an ongoing developmental program that allows for continuous improvement,
experimentation, and professional growth;
7. ensuring that programs are standards-driven; and
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http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf
https://www.iste.org/standards/for-educators#startstandards
https://www.cec.sped.org/~/media/Files/Standards/Professional%20Preparation%20Standards/Initial%20Preparation%20Standards%20with%20Explanation.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Individualized%20General%20Curriculum%20%20Individualized%20Independence%20Curriculum%20Combined.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Individualized%20General%20Curriculum%20%20Individualized%20Independence%20Curriculum%20Combined.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Developmental%20Disabilities%20and%20Autism%20Spectrum%20Disorder.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Early%20Childhood%20Special%20Education%20and%20Early%20Intervention.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Early%20Childhood%20Special%20Education%20and%20Early%20Intervention.pdf
http://caepnet.org/~/media/Files/caep/program-review/aceielementarystandardssupportingexplana.pdf?la=en
http://caepnet.org/~/media/Files/caep/program-review/aceielementarystandardssupportingexplana.pdf?la=en
http://webcache.googleusercontent.com/search?q=cache:NbnvqsuS5AMJ:www.amle.org/portals/0/doc/standards/2012_amle_standards.doc+&cd=2&hl=en&ct=clnk&gl=us
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_DPASTeachers.pdf

Assessment(s): Candidates will evaluate and reflect on existing teacher lessons. Candidates will design,
plan, and implement a minimum of two lessons. Candidates will analyze and reflect on the design of
instructional planning, the use of technology, and student learning.

Learning Outcome 2 — Implementing and Analyzing Instruction (ACEI 3.1, 3.2, 3.3,3.4,3.5/CEC
2,345/ InTASC 3,4,5,7,8)
Learning Activities/Performance Tasks:
1. The candidate will describe and reflect upon physical, social, behavioral, developmental,
linguistic, cultural or health factors that impact teacher and learning in the classroom.
2. The candidate will describe and reflect on the assigned classroom including grade level,
content area, subject matter, number of students and students with special needs.
3. The candidate will describe and reflect upon school and surrounding community factors that
impact teacher and learning in the classroom.
4. The candidate will use assessment results to determine and implement accommodations and
different research based instructional approaches.
5. The candidate will use post assessment results to analyze and reflect on student learning.
6. The candidate will use post assessment analysis to inform future instruction.
7. Using video evidence, the candidate will analyze and reflect on classroom management
strategies.
8. The candidate will know and apply state and national standards.
9. The candidate will differentiate general and specialized learning experiences to make them
accessible to all learners.
Assessment(s): Candidates design, plan, and implement a minimum of two lessons. Candidates will
demonstrate the ability to adjust instruction for the whole class as well as those with different learning
needs. Candidates will analyze and reflect on lesson enactment and student learning.

Learning Outcome 3 — Learning Environment (ACEI 3.4 / CEC 2.1/ InTASC 3)
Learning Activities/Performance Tasks:
1. The candidate will identify and maintain classroom teacher’s expectations and procedures in
coordination with students.
2. The candidate will implement appropriate behavior modifications, strategies, and
accommodations based on student needs.
3. The candidate will continuously reflect and refine classroom expectations and procedures
based on student learning and behavioral needs.
4. The candidate will identify, plan, and arrange the physical environment to adapt or
accommodate for varying learner needs.
5. The candidate will analyze and reflect on student to student interaction and candidate to
student interaction.
6. The candidate will plan, implement, and reflect on various instructional groups used during
lesson.
7. The candidate will facilitate intellectual engagement of students through appropriate learning
activities and strategies.
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Additional Course Information and Schedule of Class Activities will be posted on the course
blackboard site

Assignments and Grading
1. Class Discussions, Activities, and Reflections
2. Professional Growth Plan
3.
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https://www.cec.sped.org/Standards/Special-Educator-Professional-Preparation-Standards/CEC-Initial-and-Advanced-Preparation-Standards
https://www.ets.org/ppa/test-takers/teachers/about

have the basic pedagogical content knowledge and application for the classroom to begin
teaching as an entry-level teacher.

Sherwood, G., & Horton-Deutsch, S. (2012). Reflective practice: Transforming education and improving
outcomes. Indianapolis, IN: Sigma Theta Tau International.

The Framework for Teaching A document from the Danielson Group, The Framework for Teaching is
a research-based set of components of instruction, aligned to the INTASC standards, and
grounded in a constructivist view of learning and teaching.

Understanding Learning - Links
r
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Snow, D., Barley, Z., & Mid-continent Research for Education and Learning (Organization). (2005).
Classroom strategies for helping at-risk students. Alexandria, VA: Association for Supervision
and Curriculum Development.

Woodcock, S., & Vialle, W. (2010). The Potential to Learn: Pre-Service Teachers? Proposed Use of
Instructional Strategies for Students with a Learning Disability. Contemporary Issues In
Education Research, 3(10), 27-38.

7|Page






6. building an ongoing developmetal program that allows for continuous improvement,
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Assessment(s)Candidates will evaluate and reflecbn existing teacher lessons. Candidates will design,
plan, and implement a minimum of two lessons. Candidates will analyze and reflect on the design of
instructional planning, the use of technology, and student learning.

Learning Outcome 2 Implementing and Analyzing Instruction  (AMLE 1c, 2a, 2c, 3b, 4a, 4b ICEC
2,34,5/InTASC 3,4,5,7,8)
L
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Assessment(sCandidates will evaluate and reflect on existing classroom expeciais, procedures and
routines. Candidates will create, plan and implemena minimum of two lesson plansCandidates will
record each lesson and reflect on student belvior and implemented modifications and strategies.

Learning Outcome 4 Professionalism (AMLE 3b, 5a, 5b, 5d / CEC 6.1, 6.2, 6.3/ InNTASC 9)
Learning Activities/Performance Tasks:
1. The candidate will analyze and reflect upon his or her owpersonal learninggoals.

2. The candidate will select appropriate professional development and learning activities that
align to his or her learning goals

3. The candidate will communicate to colleagues, peers, families, students and the greater
community in a professionalmanner.
4. The candidate will demonstrate and maintain professional teaching dispositions and
behavior.
Assessment(sCandidates compose a philosophy of education integrating asearch based learning
theory. Candidates reflect and compose written responses to the Professional Growth and

Responsibilities form.Candidates will document active engagement iassigned classroom through
TaskSream portfolio.

Level of Engagement within the 60 hours:
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Additional Course Information and Schedule of Class Activities will be posted on  the course
blackboard site

Assignments and Grading
1. Class DiscussiondActivities, and Reflections
Professional Growth Pan
Philosophy of Education
Plan, develop, and enact two lesson plans integratingahnology
Analyze and reflecton enactment of instruction, learning environment and student learning.
6. Field Based Engagement Portfolio
Stef "F“—<"Ft " ET...—e fUF V<" Z> Ohicontedtett o — St D Tt [, — o &
details and resources, including OERSs, can be found on the Blackboard course site.

a bk wbn

College of Education Attendance Policy:

In the Collegeof Education,faculty must approve all requestsfor absenceghat are exceptionsto the
University policy. Vacations are not consideretegitimate reasons for missing classes. Faculty must be
contacted prior to class in all cases except valid emergencies. Failure to obtain apprdeslexceptions
may result in lowering the final passinggradeor assigninga FA (failure due toabsence).

Studentswho haveregistered for acourseand never attended the classat all will receiveagrade of NA
(never attended). Early departures and late arrivals will be cumulative toward class absences. It is the
e——tte—ie "telteec «Zc—> —' ' —dssignments.onthi dueidates. Students whegister and
enter the courseon the drop/add date havefour daysto completethe first ™t feje foeec%oeofe—eda

Course Materials and Reading List

Antoniou, P., & James, M. (2014). Exploring Formative Assessment imfary School Classrooms:
Developing a Framework of Actions and Strategies. Educational Assessment, Evaluation And
Accountability, 26(2), 153-176.

Council for Exceptional Children. (2017)CEC Initial and Advanced Program Standar&etrieved from
https://www.cec.sped.org/Standards/Special-Educator-ProfessionalPreparation-
Standards/CEGCInitial -and-Advanced-Preparation-Standards

Delaware Performance Appraisal System || DPAS IIA document from the Delaware Department of

t— ... f—<'ea <o FZFf™MfUETe e—f_ft™ctE Ft— .. f—"€dySted—f—
DPAS Il establishes consistent educator and student performance expectations and outcomes
across all schools.

Haynes, A. (2010). The complete guide to lesson planning and preparation. London: Continuum.

Hess, F. (2015)The cagebusting teacherCambridge, MA: Harvard Education Press.

Lemov, D. (2010). Teach like a champion: 49 techniques that put students on the path to college (1st
ed. ed., JosseBass teacher). San Francisco: JOSSBgSS.

Praxis Performance Assessment for Teachefn examination and documents from Education Testing
Systems (ETS); The PPAT assessment evaluates test takers on their abilities to impact student
learning as it relates to the INTASC Model Core TeachiStandards, demonstrating that they
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have the basic pedagogical content knowledge and application for the classroom to begin
teaching as an entrylevel teacher.

Sherwood, G., & HortosDeutsch, S. (2012)Reflective practice: Transforming education and impring
outcomes
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https://www.edutopia.org/blog/strategies-helping-students-motivate-themselves-larry-ferlazzo
https://www.edweek.org/ew/articles/2014/10/22/09pl-overview.h34.html
https://sites.google.com/a/msad60.org/technology-is-learning/samr-model

Snow, D., Barley, Z., & Micbntinent Research for Education and Learning (Organization). (2005).
Classroom strategies for helping atisk students. Alexandria, VA: Association for Supervision
and Curriculum Developnent.

Woodcock, S., & Vialle, W. (2010). The Potential to Learn: F8ervice Teachers? Proposed Use of
Instructional Strategies for Students with a Learning Disability. Contemporary Issues In
Education Research, 3(10), 288.
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